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Abstract Page
Research has revealed that students’ reading comprehension success is a direct reflection
on teachers’ knowledge of the content and level of comfort with instruction. Teachers play an
important role in facilitating and managing meaningful interactions with a text amongst students.
This project explores factors that contribute to reading comprehension. The main factor
acknowledged in this project is the varied levels of teacher knowledge and instructional practices
in reading. Consistency in instructional practices within a school matters. With that, this project
highlights the importance of implementation of a reading approach, text based discussion, that
entails many opportunities for collaborative learning. This project is created to support teachers
in their reading comprehension instruction through a series of professional learning
opportunities. The professional learning framework will offer teachers baseline knowledge of
what constitutes productive text based discussions. Teachers will have time to plan for
instruction with support and guidance from the facilitator and other participants. To add to the
collaborative learning community that the professional development will establish, teachers will
have time to share and reflect on their learning, practice, and implementation of text based
discussions.
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Chapter One: Introduction
Problem Statement
Strong reading comprehension in the elementary years is the foundational work that helps
support later student success (Kozak and Recchia, 2019). However, the 2019 National
Assessment of Educational Progress (NAEP) identified that over half of fourth grade students are
not performing at grade level (NAEP, 2019). These numbers are concerning as those students
not reading at the proficient level may not demonstrate solid understanding of challenging,
content area texts. Indeed, making sense of challenging texts, texts with conceptually demanding
and unfamiliar content, is a task with which all young readers need support. Factors that may
affect ability to make sense of text include readers' background knowledge specific to the topic
of the text, early literacy foundational work, and readers' interest or motivation to engage with
the text. Another contributing factor is the variability of teacher knowledge and skill (Duke et.
al, 2011). A particularly powerful method of supporting reading comprehension is a dialogic
approach. This type of instruction, while firmly supported by research, is particularly
challenging for teachers to master. However, dialogic instruction does create opportunities for
teachers to address multiple factors, such as knowledge of the topic and interest in engaging with
text, that may contribute to less-than-proficient reading outcomes. Therefore, this presented
project offers professional development to facilitate teacher skill in a dialogic approach in
support of students’ overall reading successes.
Importance and Rationale of the Project
Learning to read and reading to learn can be a complicated, demanding, and an elaborate
process that includes a variety of skills to support proficient reading. It is important and should
be expected that teachers have a strong understanding of how to guide students' reading journey,
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as student reading outcomes have a direct correlation to a teacher’s knowledge of the content,
instructional practices, and reading material (Jordan & Bratsch-Hines, 2020). Teachers need to
recognize the goals of talking about texts as a means to construct meaning. As teachers facilitate
reading comprehension for students they need to keep text ideas focused and be prepared to
scaffold students’ responses (Beck & McKeown, 2001).
A couple of affordances from teachers teaching students how to interact in text discourse
to enhance reading performances include: student participation and engagement in their learning
increasing, conversations that help build on multiple perspectives, and lastly the development of
creating a classroom culture that promotes risk-taking when offering one’s thoughts and
opinions. Teachers are having major difficulty in adjusting their overestimated level of literacy
knowledge and would benefit from explicit and impactful high quality professional development
(Piasta et al., 2009) to help contribute to students' reading abilities in a positive way. Bringing
rich literature to the forefront of teaching reading comprehension with explicit collaborative
inquiry encourages students to engage in productive conversations (Wilkinson & Son, 2011).
Having teachers create a collaborative experience enhances social skills, encourages students to
learn from one another, and construct meaning through conversations. In my project, I will be
addressing the importance of explicit text based discussion delivery that includes students being
active participants in their learning. This approach not only helps build on social skills, but it
contributes to the practice of developing knowledge and understanding with the multiple
perspectives of a classroom make up to help reading comprehension development. The
overarching goal of this project is to enhance students comprehension abilities through
intentional and extensive reading experiences of listening to texts be read alouds and engaging in
content specific conversations.
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Background of the Project
Teaching students how to read isn’t an easy task. Teachers continue to have to keep up
with the complex texts and the comprehension demands put on students. Also, teachers are
having to change their reading instruction and philosophy to keep up with the constant changes
of how to most effectively teach proficient readers. As cited in Gündogmus (2018), Levin,
Ferenze, and Reves (2000) share that classroom instruction and beliefs have looked different
over the years and how they are scaffolded.
However, one thing remains true and a focus point in leading students to high level
comprehension thinking and that is classroom discussions (Murphy et. al, 2009). The role of
classroom discussions to reinforce learning has been investigated since the 1960’s, with little to
no studies of the effects that collaborative conversations have on students’ reading
comprehension and learning, until now. Between then and now, high level reading
comprehension includes authentic participation and interaction between groups of students
(Wertsch et. al., 1995, as cited by Murphy et al., 2009). The effects of peer conversations versus
individual reasoning and meaning making, continues to have outweighing benefits as students
bring in different perspectives, values, and prior knowledge. Creating and establishing good
quality conversations to acquire information or response to a specific text over time has had
many different approaches to discussions with the same focus of promoting high level
comprehension. Throughout history, peer conversations continue to be a recognized practice that
is essential to all around learning successes.
Eun Hye Son and Wilkinson (2001) bring recognition to the fact that writer’s like Carver,
Resnick, and Pearson and Dole, about 40 years ago, brought to light this idea of questioning
whether or not teaching reading strategies actually helped students in their understanding of a
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text. The work that these writers have done with reading instruction has taken the focus on
reading comprehension for a social turn and putting conversations about content in the forefront.
Peer interactions with a text becomes a more authentic practice for meaning making and
interpreting texts, than just many different approaches to teaching reading comprehension to
students. The work of Michael Pressley’s (1998, as cited by Eun Son & Wilkinson, 2001)
research on comprehension strategies of instruction were characterized in three different waves.
In the 1970’s and early 1980’s the first wave of instruction focused on the teaching of
single-strategy to students. The second wave focused on the teaching of multiple strategies
proposed to students and students' use of each strategy. In the late 1980’s, the third wave
included a more flexible approach to reading instruction. This flexible approach included
teachers teaching a variety of different comprehension strategies, but these strategies emphasized
transactions between readers and texts, student to student conversations, and student to teacher
participation.
In the end, research and investigation on strategy instruction for reading has evolved from
simple single-strategy instruction to the teaching of multiple strategies that are more flexible and
require more collaboration for robust effectiveness on reading outcomes. As stated before,
learning to read isn’t an easy take, but also teaching others how to read can be even more
complex. Teaching students the skills to become a proficient reader is cumbersome, especially
with the battle of the reading pendulum. Keeping in mind that reading pendulum, with some of
the past research acknowledged, effective reading instruction by teachers should include a
collaborative experience.
Statement of Purpose

11

A teacher's role plays a significant role in how much a student is able to interact and
enjoy a text. The purpose of this study is to recognize and bring attention to the challenging
demands on students' reading abilities and the more time teachers need to spend on providing
students with explicit interactions with high interest and complex texts. The purpose of this
project is to develop a high quality professional development that is focused on text based
discussions to bring solid awareness, comfort, and implementation of evidence based best
practice to reading comprehension teaching. Bos et al. (1999, a cited by Piasta et al, 2009)
shares that teachers who received high quality professional development increased their literacy
knowledge, and had a direct correlation to students' reading gains. Reading interest, stamina and
interaction with texts, and conversations between teacher and peers brings more purpose to
providing students with text based discussion exposures. The goal with text based discussions is
providing students with more opportunities to engage and be active thinkers with complex texts,
as well as, creating a collaborative experience for teachers to sustain teacher learning. The more
comfortable students will be with having book discussions and teachers guiding these
discussions, the more opportunities that will arise in students’ reading comprehension
achievements. Before getting to that end goal, teachers need to have the knowledge and skills to
implement text based instruction successfully. Nell Duke voices that, “If learning to read
effectively is a journey toward ever-increasing ability to comprehend texts, then teachers are the
tour guides, ensuring that students stay on course, pausing to make sure they appreciate the
landscape of understanding, and encouraging the occasional diversion down an inviting and
interesting cul-de-sac or byway” (2011, p. 51). In the end, teachers' literacy knowledge,
comfortability, and efforts matter when it comes to reading for understanding.
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Objectives of the Project
Professional development opportunities can bring knowledge and instructional strategies
to teachers. To provide successful reading instruction to students, requires teachers to have a
plethora of knowledge of the complex skills that are included in being a proficient reader (Jordan
& Bratsch-Hines, 2020).
Project Objects:
● Provide a piloted approach to an instructional practice that can be effective from
kindergarten to eighth grade, with support staff included
● Creating transparency across multiple grade levels on how text based discussions can
transform and build
● Staff will be introduced and gain an understanding of the criteria for quality questioning
that is included in productive book discussions
● Staff will be provided a framework and scope of sequence to follow that can help begin
their text based discussion implementations.
● Staff will be active participants in a model for adult learning that promotes and
encourages an extensive amount of reflection.
With these objectives in mind, the focus will be on teachers being active participants
throughout this professional development while collaborating with one another on their ideas,
interacting and planning for instruction with complex texts at a variety of levels, and being a part
of classroom learning lab experiences through in class observations and purposeful video
recorded viewings. Having a key focus on teacher’s knowledge of text based discussions
implementation, has the overall end goal of preparing students for reading successes.
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Definition of Terms
Close Reading: Careful, deep reading of a text or passage with multiple interactions and targeted
learning that requires students to attend to complex elements of a text or passage by noticing
author’s craft, language and structures, and the development of above and beyond meaning
making (Fisher & Frey, 2014; Lightner & Wilkinson, 2017; Welsch et al., 2019).
High Level Comprehension: Student engagement with a text that promotes critical thinking and
the ability to captivate knowledge on a topic and reflect on one’s own thinking (Murphy et al.,
2009).
High Quality Professional Development: Critical, impactful, and specialized learning to increase
teacher knowledge to support student achievement (Piasta et al., 2009).
Reading Comprehension: A prerequisite of close reading as students need to have a basic
understanding of a text before digging deeper into the meaning (Lightner & Wilkinson, 2017).
Text Based Discussions: An approach to reading instruction that teachers provide scaffolding of
questions types and interactions with a text that guides students to complex components of
reading comprehension (Solis et. al., 2017).
Scope of the Project
This project will begin as a four session professional development pilot, inviting lower
elementary staff who are willing to volunteer their time and commitment to gain some new
learning to support all readers. Looking closely at the scope and sequence of this professional
development, the big components that will be addressed include: What is text based discussions?
Why is it important? How can we implement this work successfully? The framework will begin
with focusing on the initial baseline research. This will help bring validately to the work that
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will be done later in the professional development time and hopefully teacher buy-in for those
staff members who may be hesitant to change. Then, the professional development will touch
base on the importance of text based discussions and the positive effects it has on students
reading participation and comprehension. It has been reported that sending students off to silent
reading to gain understanding of the text, on an independent level, is not enough to support
reading comprehension. Teachers are a key component to students’ reading engagement and
facilitating instructional strategies that can be used during silent reading (Gentilini & Greer,
2020). And lastly, linking the importance of text based discussions and how to implement, the
purpose will be imperative to the overall success of the professional development and ultimately
our students’ comprehension abilities. Teachers will be guided through an optional step by step
design when planning a text based discussion lesson.
A high quality professional development can really only target its viewers focus on one
area, or else the training can feel messy and disorganized. This training specifically gears the
focus to support all students’ reading comprehension and to ultimately increase low performing
scores by teachers incorporating and planning purposeful reading dialogue. Unfortunately, the
challenges students face doesn’t just rely on lack of reading comprehension. There are many
different avenues in becoming a proficient reader. The plan with this professional development
is tackling one of those avenues to create a smaller gap between teacher knowledge and overall
effectiveness on student performance. Another hindering factor to this project is creating that
buy in from staff members and navigating through the many different levels of commitment and
accountability. The end goal is getting a full staff on board with an instructional practice that can
be transferable across multiple grade levels. I believe starting out with a group of volunteers will
help create a positive buzz around the school, leaving others interested and intrigued. If the level
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of commitment isn’t strong across the board, the less effectiveness we will see in student
outcomes. My hope is that administration is on board with this instructional method and
supports by having some accountability measures to ensure we are taking a strong action in
supporting our reading performance scores.
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Chapter Two: Literature Review
Introduction
Reading is a complex cognitive process that requires a reader to interact with a text and
make meaning (Xaio, 2016). Therefore, teacher knowledge and skill in facilitating students'
sense making with text is important as students begin to navigate through difficult texts. A
challenge teachers face is the many different routes to reading about which they must be
knowledgeable. In recent studies, it has been found that teachers' knowledge of literacy concepts
and development is too general (Piasta et al., 2009). A general understanding of how to teach
literacy is not enough to explicitly teach reading concepts effectively. In order to support
students’ reading proficiency, an important aspect of teacher quality is the critical knowledge of
teaching reading.
The theory portion of this chapter reviews and emphasizes different theories that play
major roles in how teachers can support student reading comprehension. Background knowledge
plays a large role in reading, as shown by schema theory, which brings attention to students' use
of prior knowledge as a means to connect with texts and support comprehension. The
construction-integration model also includes use of the working memory, but with more of the
focus on generating understanding around the semantic and syntactic structures of a text. The
importance of building a reading community can be studied through the social cognitivism
theory studied by Vygotsky helps us to recognize authentic conversations around rich literature.
And lastly, the efforts of modeling teacher professional learning to impact instructional practices.
Theory/Rationale
Schema Theory
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Schema theory defines how readers understand and interact with texts - by activating the
reader’s relevant background knowledge and prior experiences to integrate with new information
in the text (Xaio, 2016). It is a mental process that supports how one makes sense of the world
around them (Anderson, 1984). The roles that play in the general meaning of the schema theory
include pre-existing knowledge, reader driven processing, and discussions. New learning is
constructed from a bank of prior knowledge, which then acknowledges the fact that the
interaction of these two have to be a selective process in order to collect and connect relevant
information (Anderson & Pearson, 1984). The act of a reader pulling from their schema requires
the process of remembering and activating the working memory to reinforce and expand on one’s
learning (Anderson, 1984). Schema theory views prior knowledge as a bridge. The bridge is
what is connecting the new information with the old. When having prior understanding or
experiences with a topic, it makes receiving new information that much easier and also helps
students to think more critically to enhance comprehension abilities (Anderson & Pearson,
1984).
Construction-Integration Model
In Kintsch’s construction-integration model, which compliments schema theory, prior
knowledge drives the comprehension process (Duke et al., 2011). Knowledge is recognized as
the premise of finding the purpose and understanding of a text. However, to help interpret
meaning making, Kintsch views reading comprehension as a way to collect and create text-based
knowledge, linked with knowledge of how a text works and is structured, and then mixed in the
developing process of activating our own experiences (Xaio, 2016). The
construction-integration model includes two processes in the reliance on knowledge with
comprehension: construction and integration. The construction process of reading
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comprehension looks closely at how ideas are formed through the understanding of word and
sentence structures (Kintsch, 1988). As new knowledge is learned based on the structures of
words and sentences displayed in a text, then the integration process surfaces with activating the
working memory (Kintsch, 1988). All in all, from the perspective of Kintsch’s
construction-integration model, comprehension of a story is developed through textual levels and
then refined through the working memory.
Social Cognitivism
Social cognitivism theory explains “learning as a culturally embedded and socially
mediated process in which discourse plays a primary role in the creative and acquisition of
shared meaning making” (Murphy et al., 2009). This encompasses Vygostky’s theory on the
interaction between the reader and society, and how cooperative conversations and language
connect to support learning or the development of knowledge (Yilmaz, 2011). As societal
interactions are a key component to the social learning model and development, so are cultural
values. Meaning making comes from the sharing of many different perspectives, including
cultural and background knowledge. To ensure high-level comprehension text conversations,
discussions involve critical thinking and reasoning, as students’ ability to have constructive
conversations supporting their thoughts and views on a topic (Murphy et al., 2009). Productive
instructional practices play a key role in determining the level of student comprehension. Social
cognitivism theory supports creating productive classroom dialogue. A teacher should be
expected to provide a rich learning environment that encourages exploration of one's ideas and
active participation from others. Vygotstky’s view on instructional practices can be summarized
by providing students with authentic experiences that focus on activities that are relevant to
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children (Yilmaz, 2011). All in all, more exposure to high-level thinking on specific topics
comes from students engaging with one another in their learning.
Model for Teacher Professional Learning
Due to the multiplicity of factors, no one theory has perfectly answered how adults learn.
This section addresses Knowles’ and Mezirow’s theories. Rohling and Spelman acknowledge
the role of Knowles’s informational approach and Mezirow’s transformational take on adult
professional learning. “Transformative learning develops autonomous thinking” (Mezirow,
1997). Transformative theory includes being aware of experiences changing one’s perspective
and having time for critical reflections and discourse. Informational learning is when skills and
knowledge are increased (Rohling & Spelman, 2014). The overall difference between the two is
that informational learning is what a learner takes in and creates as a bank of knowledge;
whereas, transformational learning changes the learners' what and how bank of knowledge
through the awareness and sharing of one’s experiences. These two theorists' work can help
create a model to guide and coordinate adult learning opportunities for facilitators. The work
Rohling and Spelman collect help create a framework for professional development that can be
considered for adult learning into four themes: experience, reflection, dialogue, and context
(2014).
The first theme to address in the beginning learning process of adults is the experiences
that learners bring to an educational setting (Rohling & Spelman, 2014). Learners lean on their
own experiences to support their meaning making and then transfer new learning into immediate
classroom practice (Knowles, 1975). Another component to providing adult learners
opportunities to share and evaluate their experiences, is the important skill of reflecting critically.
Reflective learning is related to Mezirow’s transformational theory of adult professional learning,
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due to the fact that transformative learners become more inclusive and self-reflective of their
own experiences by planning, monitoring, and reflecting (Rohling & Spelman, 2014; Mezirow,
1997). Providing opportunities of addressing one’s experiences and time to self-reflect in a
model for teacher professional learning, includes the practice of discourse. Discourse, as an
aspect to adult learning, can be viewed as a collaborative conversation that requires a supportive
environment that allows others to think critically and verbalize openly their interpretations or
point of view on a matter (Rohling & Spelman, 2014; Mezirow, 1997). The point to having
dialogue in a professional communicative, shared learning environment, is to develop
understanding and an overall consensus. And lastly, the theme of context and its importance in
adult learning and how it can intervene with our learning. The context, which includes social
interactions, topics of discussions, and choice of environment, shapes a learners experience in
many ways (Rohling & Spelman, 2014). It is then important for educators, facilitators and
participants, to be mindful of the context of any situation.
Professional learning opportunities need to be presented to adults with ease and
convenience in mind (Knowles, 1975). Therefore, facilitating productive and timely professional
learning to fit one’s schedule and time constraint, will allow for teacher buy in and immediate
transfer. As stated before, there is no perfect formula or model of practice for adult learning.
However, being mindful that all learners bring in their own experiences, reflecting processes, and
ways to communicate is essential to the success of a professional development.
Research/Evaluation
Texts are complex and the process in making sense of them can be challenging. There
are a lot of skills and components of reading comprehension that have to come together in order
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to see students managing their understanding of content successfully. See below the factors that
play a vital role in this process.
Factors that affect text comprehension
Foundational skills
A primary factor contributing to text comprehension is foundational reading skills such
as, concepts of print, phonological awareness, and phonics, which enable readers to access ideas
in print (Duke et. al., 2021; Gündogmus, 2017). It is attention to these foundational skills that
often occupies elementary teachers instruction time to improve students’ abilities of reading
words (Duke & Block, 2012, Duke et. al., 2021). Piasta and colleagues (2009) examined 49 first
grade classrooms and the relationship between teacher knowledge of literacy concepts, decoding
instruction, and reading gains. Findings demonstrated the importance of teacher knowledge of
instructional practices in facilitating student learning of foundational skills: students taught by
teachers with the most knowledge made the greatest gains (Piasta et. al., 2009). Though much
elementary reading instruction focuses on word reading, research demonstrates that even intense
instruction in foundational skills without attention to other factors is not enough to support
students' reading comprehension (Duke & Block, 2012; Piasta et. al., 2009). When students
must spend considerable time on word solving strategies, their capacity and availability to attend
to the content of a story is limited. In order to facilitate comprehension of text, teachers must
contend with the reality that some students will have trouble independently accessing ideas only
available to them in print.
Background knowledge
Success in comprehension of a text is significantly related to the domain-specific and
world knowledge a student brings to text (Duke et. al., 2011). Thus, teacher facilitation and
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students' appropriate usage of background knowledge is another factor that contributes to making
sense of challenging texts. Though teachers often activate background knowledge when
facilitating comprehension, there are limits to what can be accomplished when students have not
had experiences that might endow them with needed background. The primary goal of teaching
students how to use background knowledge is to blend prior experiences and understandings
with text content. However, Beck and McKeown (2001) demonstrated in kindergarten and first
grade classrooms that background knowledge was not necessarily used how it is intended to be
used in support of reading comprehension. On the contrary, students’ associations with a text
were often irrelevant and distracted their focus from the content of a story (Beck & McKeown,
2001).

Since background knowledge is necessary, but not always available or used

appropriately, facilitating reading comprehension must include building needed background
knowledge.
Lack of student motivation
There are students whose foundational skills are sufficient and yet they do not find
reading tasks to be interesting. Their motivation to read for pleasure and curiosity for reading
texts that challenge their thinking is low (Guthrie & Davis, 2003). Students who lack motivation
and see no purpose in reading begin to avoid it, which can negatively impact their reading
comprehension. Comprehending texts requires a lot of mental work by students (McGeown et.
al., 2016). Students are most likely to invest in monitoring and facilitating their own
comprehension when they are self-motivated to learn, to engage with a text (Duke & Block,
2012). Guthrie and Davis (2003) explain that student choice and decision making in their
learning leads to intrinsic motivation. Facilitating reading comprehension calls upon teachers to
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recognize multiple factors that limit student control over their own learning and thus constrain
motivation to engage with text.
Varied levels of teacher knowledge
Teachers demonstrate a considerable range of ability in their knowledge and
implementation of best instructional practices and their skill in using those practices to support
students’ reading comprehension (Duke et. al., 2011; Jordan & Bratsch-Hines, 2020). Stuhlman
and Pianta (2009, as cited by Allington, 2013) reported that, in their observations, only a quarter
of first grade teachers incorporated effective and purposeful reading lessons. Duke and Block
(2012) describe the neglect of broader comprehension domains and vocabulary learning due to a
primary focus on foundational knowledge and skill. Not only is there a lack of expertise amongst
teachers, but also a lack of dedicated time set aside to focus on teaching the “harder to master”
reading skills that are needed in order to meet the challenges posed by complex texts. In order to
support students’ reading comprehension, teachers must know how to adjust instruction to meet
the needs of students by incorporating current, research-based effective literacy instructional
approaches (Gündogmus, 2017). Providing teachers with access to professional development is
one effective method to address the ineffective reading instruction that is happening in lower
elementary grades (Allington, 2013).
Text based discussions: An instructional approach to reading comprehension
A powerful effective teaching practice to support students’ reading comprehension, is the
implementation of text based discussions. In this approach, the success of student reading
comprehension comes from having conversations about a text and gives students a voice to
co-construct meaning along with their teacher and peers (Son & Wilkinson, 2011). Fluid
classroom discourse includes teachers eliciting high level thinking. Productive classroom
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discourse also puts the importance of teachers supporting students’ access to prior knowledge
and text connections in the forefront. Kucan and colleagues (2011) emphasize the important
element to text based discussions of teachers' abilities to respond to student contributions
effectively. Teachers get their students involved by stretching their thinking, instilling active
listening habits, and comprehension of the world opportunities within a text (McGeown et. al.,
2016). Text based discussions is an approach that includes teachers finding a purpose in a text,
eliciting thought provoking questions or prompts, and guided reasoning through student to
teacher and student to student conversations (Beck & McKeown, 2001; Fisher & Frey, 2014).
Affordances to a text based discussions approach to reading instruction
Taken as a whole, text based discussion is a comprehensive approach to facilitating
comprehension as it addresses multiple factors that affect comprehension. Below are the many,
but not limited to, affordances that text based discussions contribute to in support of reading
comprehension for all students.
Student engagement and participation
The text based discussion approach to teaching reading comprehension invites students to
participate in purposeful discussions, which then facilitates student engagement with text and
being an active participant in building meaning on their own. As students feel more competent
as a reader, the more they are encouraged and confident to continue to read. An instructional
practice like text based discussion, provides relevant texts and opportunities to engage with texts
that are interesting to students (Guthrie & Davis, 2003). This approach can deliver open-ended
questions that encourage students to be active thinkers as they talk with one another about a text
of interest (Hilden & Jones, 2013; Fisher & Frey, 2014). The nature of engagement and
participation can vary depending on the levels of questions that are being asked. Text based
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discussions help foster the possibility of multiple interactions with a text (Fisher & Frey, 2014).
Having many interactions with the same text over the course of many days, helps create more
student engagement as students “deepen their understanding through analysis of the literal,
structural, and inferential dimensions of the text” (Fisher & Frey, 2014, p. 226). There are
positive effects on students' reading behaviors the more times a book is read, analyzed, and
showcased (Klein & Kogan, 2012).
Beck and McKeown (2001) help develop an approach to reading called, Questioning the
Author, to encourage students to engage with text ideas. This approach compliments text based
discussions, as it provides students with questions and prompts, provided and planned by the
teacher, that ultimately guide students' thought process to a productive discussion on key ideas
and vocabulary terms in a text. Beck and McKeown (2001) evaluated the implementation of
Questioning the Author with 12 different third through sixth grade teachers at varying levels of
knowledge and experiences with this approach to teaching reading comprehension. Their
findings showed many changes in the roles of both teachers and students in a text discussion.
They mention how teachers' ways of questioning switched by asking more open-ended “why”
and “how” questions. It was observed that students were more active thinkers, co-constructing
their own meaning of a text, and initiating conversations, allowing for the teacher to do less
talking.
With well developed book discussions and high quality participation students are able to
create a memorable experience, which later will turn into knowledge that can be activated for
future work. Having multiple exposures to a text, encourages all levels and types of readers to
participate (Klein & Kogan, 2012). Holding text based discussions not only encourages high
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level comprehension understanding, but it is a meaningful reading practice that gets both
teachers and students involved in thinking critically about a text together (Hilden & Jones, 2013).
Collaborative classroom culture
Another affordance of text based discussions is that it helps to build a classroom community
in which collaboration is important. Creating an encouraging and motivating text talk experience

can enhance elementary students’ language and comprehension skills by listening to and talking
about stories as a class (Beck & McKeown, 2001). To make classroom reads effective in the
school day there needs to be intentional structures, routines, and cooperative learning interactions
to create a welcoming classroom setting. Once the structures and respectful, active listening
procedures have been put in place to make up a collaborative classroom culture, text based
discussions can help support children’s love for reading and awareness to effective
communication skills like taking turns sharing and the development of listening skills (Britt et.
al., 2016). In addition to supporting communication skills, text based discussions invites
students to grapple with text ideas in an academic productive manner.
Accountable Talk is a provided structure that supports students in academic productive
talk (Michaels et. al., 2007). It includes three accountable measures: learning from the
community, acceptance, and knowledge. Learning from the community invites students to
collaborate and contribute to other peers' contributions. Acceptance for reasoning emphasizes
the importance of making logical connections within a text. And lastly, Accountable Talk
emphasizes the use of content knowledge in classroom discourse. Accountable Talk highlights
the importance of social interactions and the connection it plays when processing information
and making sense of a text (Michaels et. al., 2007).
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To add, the more practice students have with listening and sharing their ideas on a text
topic, the more safe feeling and risk taking they are when sharing their thinking. Boardman and
colleagues (2017) examined a study in which teacher and student interactions were influenced by
a reading model, Collaborative Strategic Reading (CSR), that included small cooperative
learning groups. Results with this model showcased opportunities for longer sequenced student
to student talk, coreasoning with peers, and collective thinking. This model specifically found
that increasing the dialogic nature of classrooms and time focused on cooperative learning were
tools in improving comprehension (Boardman et. al., 2017). Providing students with ample
opportunities of collaborating ideas and sharing thoughts is an effective way to create and build
relationships, while also leading to comprehension support.
Multiple perspectives on a topic
The benefit of getting multiple perspectives during a text discussion is having a
well-rounded, valuable conversation that allows students the opportunity to expand their range of
understanding. Text based discussions approach to reading comprehension instruction provides
opportunities for students to listen and react to possible differing viewpoints on a topic. As
students engage and respond to a text, they are able to hear other classmates’ views and create
new reactions and understandings based off of the collaborative classroom environment that has
been established (Britt et. al., 2016). Studies have shown that young students who have had lots
of exposure to parents reading aloud to them early on, were better at understanding others’
different perspectives (Kozak & Recchia, 2019). Having a quality conversation about a text
allows students to construct their own understanding by linking their own prior experiences with
other experiences shared. Talking and collaborating with peers is a tool for making meaningful
connections based on others points of view (Lightner & Wilkinson, 2016). It goes without
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saying that, the more opportunities created for students to engage in any sort of text discourse,
allows for meaning making to expand. Different perspectives help students understand situations
and ideas on a greater scale that allows them to consider others’ beliefs, experiences, and values.
Summary
In summary, the underlying goal of this project is to address the gap in teacher knowledge
of reading comprehension instruction, with the support, structure, and model of a text based
discussion. Intentional classroom dialogue around a close read of a text, helps facilitate
concrete, in-depth reading comprehension (Lightner & Wilkinson, 2016). Schema theory is a
process by which students can combine their own background knowledge with presented
information in a text to comprehend that text (Anderson, 1984). A students ability to
productively pull from their background knowledge to help support reading comprehension, is a
direct reflection on how teachers successfully invite students to share their experiences in
relation to the content of a story (Beck and McKeown, 2001). Well defined comprehension of a
text includes a combination of new information, activation of pre-existing schema, and the
structure of words and sentences (Kintsch, 1988). Creating a collaborative text talk experience
to reading comprehension showcases student learning through a social context. Through sharing
experiences and understandings, students reading comprehension can grow as they are
approached to many different viewpoints. In order to provide students with high level reading
comprehension, teachers need to be presented with a strong model for teacher professional
learning. Teachers play a vital role in making a difference to a student’s reading outlook, more
than a reading program can (Duke & Block, 2012). Therefore, a key component to students’
educational success is a direct reflection on teachers’ learning.
Conclusion
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In closing, research supports that contributing factors such as, lack of student motivation
to read and varied levels of teacher knowledge on how to most effectively teach comprehension
assist in the decreasing scores of student reading proficiency. Looking closely at the range of
teacher ability and knowledge, the reading experience should be recognized as an unforgettable
experience. Seeking out a text based discussion approach to teaching reading comprehension
introduces students to rich literature, ways to enhance vocabulary understanding and use, and is
“...likely to leave its imprints upon the later educational achievements and our own reading
habits” (Klein & Kogan, 2012, p. 334). The role teachers have on improving reading instruction
and student reading achievements is very important. In order for students to feel successful in
their reading abilities, teachers need to create a motivating and welcoming literacy environment
(Duke & Block, 2012). In today’s classrooms, literacy instruction should require thoughtfulness
and flexibility. In order to address and emphasize comprehension support, effectively planning
and teaching comprehension through a text based discussion approach can benefit student
reading performances. To effectively administer cooperative and collaborative text discussions,
teachers need to know the importance of questioning and responding to students (Kucan et. al.,
2011). Being thoughtful and intentional with questions will get teachers to activate students’
prior knowledge, allow for students’ to make connections, and be involved before, during, and
after the reading. Teachers need to be prepared for students' contributions by being flexible with
their responses and follow-up questions. Being flexible with how to contribute back to the
conversation makes the experience of text discourse more authentic and lucid. All in all,
providing teachers with time, practice, and professional opportunities to learn about frameworks
and models to construct and inform their approach to reading comprehension instruction (Kucan
et. al., 2011).
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Chapter Three: Project Description
Introduction
Reading scores continue to show minimal growth on national test scores (Boardman et.
al., 2017). These findings can suggest that that comprehension instruction needs to be looked at
more carefully. Teachers are taught a plethora of reading skills and learn a variety of different
strategies that are ultimately intended to support students’ reading comprehension. Yet, students
are being asked to navigate through more complex texts, which requires them to combine and
weed through major components of reading like activating knowledge, use of strategies, and
finding their reading motivation (Boardman et. al., 2017). With all of these things in mind and
having to put into practice, comprehension of texts continues to be a challenge, which suggests
the difficulty teachers are facing to “keep up”. Allington (2013) agrees that teachers are not able
to “keep up” with the complex demands of reading and therefore instructional practices are
showing unproductive outcomes. Duke et. al. (2011) suggests that teachers with a solid
foundation on how to teach reading comprehension effectively, can overcome the major pitfalls
of a student’s reading adventure. An obstacle in improving reading proficiency is the lack of
teacher expertise and the fact that scripted curriculum is not the only way to achieve good quality
comprehension skills (Duke & Block, 2012).
To help assist reading programs, one approach that can be recommended, added to
reading instruction, and introduced to teachers to support reading outcomes is providing teachers
with effective reading comprehension instruction that promotes active engagement,
comprehension monitoring skills, and discussions before, during, and after reading of a text
(Boardman et. al., 2017). This approach can be referred to as text based discussions. This
method of teaching reading shifts the interaction between the teacher and students, leaving
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teachers as a guide that helps navigate peer conversations around focused, prepared thoughts or
questions (Beck & McKeown, 2001; Solis et. al., 2017). It promotes high levels of student to
student collaboration, deeper thinking through the process of gaining multiple perspectives of a
text, and enjoyment around a topic or title. In the end, providing teachers with a strong
foundation of professional development learning with practice, time, and implementation
(Knowles, 1975) designated to text based discussions will help foster the many essentials to
strong reading comprehension.
This final chapter will start by addressing the local history for the project, while also
sharing the main components of learning throughout the four session professional development.
The chapter will include a brief description and outline of the overview of learning and specific
agenda pieces that will be included in a day of learning. In this chapter, the breakdown of each
session and provided documents will be thoughtfully explained, with further detail in the
rationale for why this project has been created. This chapter will acknowledge the many moving
parts to a productive professional development that includes: participation and collaboration,
time for planning, immediate application of learning, and a reflecting process as a continued
support system through this professional development experience.
Project Components
It is important to recognize the level of readiness a group of educators bring to a
professional learning experience. Years of teaching experience doesn’t negate professional
learning of new ideas. Professional learning for adults should include a collaborative experience
for all teaching levels that supports the increase of best teaching practices for immediate
classroom application of learning (Rohling & Spelman, 2014). This professional development is
intended to create some balance and consistency within a Spring Lake Public Charter School
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around reading comprehension instruction. This project will be developed as a piloted approach
to learning with a small group of lower elementary teachers, transitional kindergarten to first
grade. Currently, the TK to 8th grade building uses the Lucy Calkins Units of Study for Reading
and Writing. This curriculum strongly supports students' abilities in the foundational work of
learning how to read, but teachers find that the curriculum lacks in strong comprehension
practice. Therefore, the overarching goals for this project is to provide teachers with
opportunities to further their learning and instructional practices when teaching reading
comprehension.
The professional development consists of four main sessions that scaffolds the learning of
text based discussions. As seen in Appendix A, a planning guide at a glance is provided to see
the key elements and objectives of professional learning. Following the planning guide, as seen
in Appendix B, is a sample of a detailed plan of facilitation for session one learning. The
provided agenda is a sample of how each session is broken down. All following sessions will
follow the same format, but will introduce new content through different experiences and
activities.
Self-monitoring
A large component to this professional development includes teachers having designated
time to reflect on their learning alongside their colleagues to further mold and grow teacher
understanding (Rohlwing & Spelman, 2014). An important piece to teachers self-monitoring
throughout the professional experience allows for processing time in which teachers integrate
new learning with prior knowledge to improve teaching practices. Teachers will have many
opportunities to check in on their understanding of the content. The self-monitoring process will
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consist of teachers filling out reflective surveys, engaging in peer collaborative conversations,
and completion of embedded activities that showcase their learning.
To start with the reflection process, as seen in Appendix C, a baseline reflective survey
will be handed out to participants as a means to collect data on participants' prior knowledge of
text based discussion before any information is presented. This survey not only captures prior
knowledge, but also is an activity that helps create focus and purpose for the day's learning.
Teachers will conclude their learning each day with a daily reflection on the targeted learning
goals and objectives (Appendix D-F). The daily reflections bring the professional learning to a
close by having participants’ capture their understanding of what was presented and be able to
reflect on some of their biggest takeaways. The professional learning of text based discussions
started with a teacher survey and will end with a final survey as well (Appendix G). The final
survey will bring the four session learning to a close, with additional opportunities and support
for implementation of text based discussion as teachers continue to plan and deliver. These
additional opportunities outside of the planned professional development, are other opportunities
to self-monitor as teachers want and need more guided practice to expand and improve their
instructional practices of reading comprehension.
Another element to teachers’ self-monitoring through their text based discussion journey
comes after the implementation of their own instructional delivery. Teachers will apply their
learning immediately, with a quick turn around to share their experience with others. The goal
with sharing after initial delivery of instruction is to create authenticity. Teachers will be
encouraged to share, as reflection is a vital part of the learning process (Rohlwing & Spelman,
2014). With guidance, the goal will be for teachers to look back on their growth of learning and
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practice and see clearly their progress in the process. Through sharing, teachers will also gather
new learning and new teaching practices and tips from one another.
In the end, the primary goal of having participants reflect is to help promote the process
of inquiry and growth in their teaching practices. This professional development includes
elements of conversation, writing about their learning activities, and making it all relevant by
applying and reflecting alongside others.
Text based discussion definition
As an important aspect of professional development teachers will be provided with entry
level information of text based discussion. The presented information on this approach will help
establish some balance in teacher knowledge of reading comprehension instruction within same
grade level classrooms and later across multiple grade levels. Teachers will be invited to learn
what a text based discussion approach to learning reading comprehension is and how it is
different from a simple classroom read aloud (Appendix H). Teachers will also be presented
with the benefits of why this approach helps assist other reading programs and how it can foster
student deeper thinking (Appendix I).
Construction of prompts
In order to make text based discussion purposeful and effective teachers will engage in
the learning process of what aspects makes a question or prompt productive as a means to
students’ responses (Appendix J). The provided content around aspects of quality questions
gives teachers a guide in question types. Identifying the criteria for productive questions and
prompts will support teachers in creating high level comprehension thinking and sharing
opportunities in a chosen text. After getting an overview of what quality questions look like and
sound like, teachers will be provided with a Coding Manual for Transcript Analysis. The coding
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manual provides specific names for the kinds of questions that can occur in a text based
discussion (Kucan, 2007). The manual also provides sample questions that teachers can use
when constructing their own questions. This manual will be used to orient teachers to specific
types of questions that can retrieve different types of comprehension information.
Planning Time
Another component in this professional development invites teachers to directly apply
their learning in their own planning of a text based discussion. First, teachers will be provided
with an overview, as seen in Appendix K (Fisher & Frey, 2015), that will give them a birds eye
view of key elements to the structures of a text based discussion. The purpose of the overview
breaks down the overall process of planning from start to end. It addresses the planning
components, launch, how student learning will be supported, and the concluding components to
instruction. Then, teachers will be handed a detailed step by step guide (Appendix L) on how to
most effectively plan a text based discussion within their classroom from start to end. This guide
will provide teachers with explicit support in developing and planning for instruction. Alongside
the step by step guide, teachers will be provided a resource that bullet points the criteria for text
selection, as seen in Appendix N. The rationale for including this simple resource to teachers is
to provide them with some guidelines to follow when choosing a purposeful text. One of the
most important components in teaching reading is text selection, because it is the first part of the
process in eliciting what students will be interested in. Teachers will also be provided a blank
template (Appendix M) that can be used as a tool for planning as it mirrors the step by step guide
for planning. This designated time allows for teachers to commonly plan with one another on
the same chosen text or collaborate by sharing their thoughts and ideas on different texts. This
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carved out time also allows the facilitator to act as a co-teacher and/or coach working alongside
the planning process.
Implementation of initial learning
After the planning process, teachers will be encouraged to implement instruction in their
own classrooms before the time they meet again and to be prepared to share how instruction
went. Strong learning happens when it is relevant and aids teachers’ practices with the
possibility of immediate implementation (Knowles, 1975). Teachers will be asked to video or
audio record their text based discussion for later observational activities as a reflecting piece of
implementation. Teachers will be asked to collect any student data during implementation for
later analysis with colleagues, as a means to check for students’ understanding and evidence of
learning.
Data collection and analysis
Adult analysis of learning serves as one component of this professional development as it
is defined as a key component in ensuring student reading comprehension success. The Coding
Manual for Transcript Analysis (Kucan, 2007), as described earlier, additionally enables teachers
to use it as a tool when observing and analyzing a pre-recorded whole group video of a class text
based discussion lesson. The practice of examining a transcript of text discussions is to see the
unfolding of meaningful ways teachers and students discuss content of a text (Kucan, 2007).
Together, all participants will watch a recording with a transcript of the video in front of them, as
seen in Appendix O as a provided transcript sample. The transcript document will then be coded
by participants throughout the viewing process as a way to monitor and analyze the question
types that were created and asked by the teacher. Teachers will then be given some time to
present their thinking around the types of questions that were asked with their colleagues. To
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add, described above, having teachers self-monitor their understanding of the content presented,
from start to finish, provides another opportunity to witness and engage in teachers’ progression
of learning. It is important to recognize the amount of knowledge a teacher needs inorder to
successfully guide all students to being proficient readers (Jordan & Bratsch-Hines, 2020).
Therefore, this professional development includes aspects of adults analyzing work as a way to
learn, but also by analyzing their learning growth.
Student analysis of learning is another component to this professional learning
experience, as it is a means to observe student evidence of learning. Although this professional
development’s primary focus is to build teachers' knowledge of a productive teaching practice
for teaching reading comprehension, it is a key aspect in looking at evidence of student learning.
Looking closely at student responses and identifying if questions and answers were productive, is
a process in which teacher delivery of instruction was effective or ineffective. As seen in
Appendix P, teachers will be invited to use a provided data collection sheet, as a possible way to
collect student responses.
Project Evaluation
This project will include two different types of evaluations. One evaluation tool will
include participating teachers filling out two main surveys. The purpose of the first survey
(Appendix L) that will be included at the start of the professional development is for the
facilitator to collect some baseline information to gauge the level of experience and knowledge
that teachers have on text based discussions. The final survey (Appendix P) that will be handed
to participants as a concluding activity of their professional learning as a means for teachers to
reflect on their culminating learning experience and a way to share additional thoughts and
questions for the facilitator. Not only does the final survey serve as a culminating reflection
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process for how teachers plan to include their new learning to teach reading comprehension, but
it also is a way for the facilitator to self-reflect on their delivery of the content. This will allow
them to make any additional changes necessary for future sessions. In addition to participants'
paper to pencil reflections, they will also be given an ample amount of opportunities for
collaborative sharing with other participants throughout the professional development. The
different modes of reflection allows participants to think back on and learn from their previous
experiences, construct new knowledge and process how they plan to incorporate that knowledge
in their classrooms. This form of evaluation becomes an observable measure of how engaged and
committed teachers are in the learning process.
Another component of evaluating the effectiveness of this project is through the analysis
of student reading comprehension efforts and outcomes. After teachers have been provided the
background knowledge of text based discussions approach to reading comprehension, learned
how to effectively administer a high-quality text talk, and implement in their own classrooms
they will be ready and able to bring back to the professional learning community student data
that reflects their teaching practice. As seen in Appendix Q, teachers will be given a student data
analysis document that they will complete and fill out prior to the last session of professional
learning. This document will serve as a means of how teachers can monitor and view students’
responses and ways of responding to the different question types.
Reflection is a key evaluation tool that can share a teacher's commitment to professional
learning and support of student outcomes (Rohling & Spelman, 2014) and analysis of student
success.
Project Conclusions
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Reading comprehension instruction and student outcomes continue to be hand in hand
challenges. Students are not receiving enough opportunities with engagement of texts (Fisher &
Frey, 2014), therefore their involvement and abilities to think deeply of a text have been limited.
Teaching strategies and methods for reading have changed throughout history, and yet reading
scores are down. Introducing teachers with a solid understanding of how to implement text
based discussions, will encourage the expectations that students across all grade levels should be
experiencing with all different types of reading settings. A major support in students'
understanding of a text comes from the practice of classroom discourse (Kucan et. al, 2011).
Rather than weeding through many different reading strategies and teaching students too many
skills, teachers should bring in more effective accountable talk opportunities where students can
have an authentic conversation around a text.
This professional development opportunity helps create a common experience for
teachers across grade levels with the focus on purposeful, effective reading comprehension
instruction. Professional learning on text based discussions is what teachers need, in order to
assist whatever reading program their school uses. Having the opportunity to learn and
collaborate with colleagues will not only grow one's reading instruction abilities, but will create
some excitement and drive that is needed when approaching our reading deficits. Rather than
teachers feeling bogged down with students reading test scores and abilities, a professional
learning experience can be looked at as an opportunity to relight the flame! Before teachers can
ask students to do work within a text, they have to do the behind the scenes work to create
excitement around reading, in a low stress environment.
Plans for Implementation
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The plan of implementation of this professional development will start as a pilot with a
small group of lower elementary teachers. Small group teaching has many advantages to offer
learners. These advantages include an increase of active learning opportunities, allows for direct
reflection and feedback between facilitator and participants and between colleagues, while also
gaining immediate transfer of learning. Creating a piloted experience will help create a buzz
around the school for larger scale teacher buy-in.
This professional development is designed in four sessions, each session including main
objectives that build on one another, creating solid understanding and comfortability around
implementation of reading instruction. The professional development duration is flexible, but
intended to have quick delivery in the beginning of the school year. The quick delivery allows
for more instructional practice, as needed, with guided support and coaching throughout the
school year. The duration of this professional learning experience on text based discussion is
flexible due to the fact that additional reflection sessions can be offered for more opportunities to
observe other classrooms that model their approach and style to text talk instruction.
After the first round of participants engaging in the four session professional
development, the goal would be to bring this approach to reading comprehension on a larger
scale. All grade levels, reading support staff, and school administrators would be invited and
encouraged to participate to create a school-wide instructional routine. The goal with all staff
being trained in this style of teaching reading comprehension will benefit students due to
common expectations, model of instruction, and in-depth levels of questioning being asked of
students from kindergarten to eighth grade. As text based discussions are implemented with
fidelity to support reaching comprehension across all grade levels, the hope is to see the transfer
and increase in students’ reading success and comprehension abilities strengthen.
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Appendix A Professional Learning at a Glance
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Text Based Discussions Professional Learning at a Glance
Session Duration: 1-1.5 hours
Session:

One

Two

Three

Four

Topic:

TBD Introduction

Quality Questions

Ongoing Professional
Learning and Application

Student Data Analysis and
Reflection

Participants Learning
Objectives:

-Understand what text

-Gain an understanding of

-Strengthen and grow their

-Presentation of TBD

based discussions are and

the criteria for quality

practice for how to plan

implementation and

why they are important

questioning.

and prepare for a TBD in

learning through reflection

(Component: Text Based

(Component: Construction of

order to support and

conversations.

Discussion Definition))

Prompts)

-Collaborate and share

-Identify, observe, and

ideas and new learnings

analyze the types of

with colleagues

questions in order to

(Component: Self-Monitoring)

deepen children’s reading
comprehension.
(Component: Planning and
Implementation)

facilitate our children’s

(Component: Self-Monitoring)

-Collect, share, and analyze
student comprehension
data
(Component: Data collection and

thinking during TBDs

Analysis)

(Component: Data collection and
Analysis)

Evaluation Tools:

-Baseline Teacher Survey
-Daily Reflection

-Daily Reflection

-Daily Reflection

-Student Data Analysis
-Final Teacher Survey
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Appendix B Sample of Session One Professional Learning
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Text Based Discussions Professional Learning
Session 1: TBD Introduction
Resources/Materials:
● Baseline Teacher Reflective Survey
● Daily Reflection
● What are TBDs? What TBDs are NOT? Document
● Importance of TBD Instruction
● Article
● Pencils
● Highlighters
● Post Its
Time

Agenda

Content Details

5 minutes

Welcome/Introductions

Introductions:
● Name, grade level, years of experience, what they would
like to learn about TBD instruction

2 minutes

Norms

●
●
●
●
●

Please quiet your cell phones
Use technology to support learning
One bite at a time
Refrain from sidebar conversations
Put it on a Post-it

Facilitator Notes

Facilitator will present norms of
collaboration. Participants will
have the opportunity to add any
agreed upon norms.
Facilitator will present the “Parking
Lot” where participants will be
asked to put their questions, to be
addressed at the end.

2 minutes

Agenda

➔ Goals & Objectives
➔ Baseline Self-Reflection
➔ Inclusion Activity
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➔ What is TBD?
➔ Why is TBD important to student reading
comprehension?
➔ Daily Reflections
2 minutes

Goals and Objectives

Participants will…
●

Understand what text based discussions are, why they
are important, and explore a possible sequence of
instruction for TBD instruction

●

Collaborate and share ideas and new learnings with
colleagues

5 minutes

Baseline Self-Reflection

Participants will self-reflect on:
● General understanding of reading comprehension
● Current approaches to comprehension instruction
● Challenges to instruction
● Area for improvement

Baseline Teacher Reflective Survey
(Appendix C)

5 minutes

Inclusion Activity

Title: Set Aside

Facilitator will model and project
protocol: Think to self and share
out

“I’m going to set aside…so I am present and can be all in.”
25 minutes

The What: Looking closely at
text based discussions

●
●
●
●
●

Teacher and students participate in a close reading of a
carefully selected text.
Teachers craft discussion questions that will guide
students in meeting specific learning goals.
Instruction includes a collaborative experience between
teacher and students and between peer talk.
Instruction is intentional and thoughtfully well-planned
with a purpose in mind.
Teachers facilitate discussion in a way that allows
students to connect background and prior knowledge to
current information in the text.

What TBD is VS What TBD is NOT
Document
(Appendix H)
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10 minutes

The Why: Why is this
approach to reading
comprehension important to
include in our literacy
instruction

Why is TBD an essential practice in student comprehension?
● The benefits for teacher instruction
● The benefits for student learning and participation

Importance of TBD Instruction
Document
(Appendix I)

5 minutes

Group and Self-Reflection
Time

Group Reflection
● Participants will engage in conversation around how
their thinking of student comprehension teaching
practices have changed/evolved?
○ Name a big takeaway from today's learning
○ What aspect of TBD instruction will you take
back to your classroom tomorrow?
Self-Reflection
● Daily Reflection of presented goals and objectives from
the day's learning.

Facilitator will model and project
sharing protocol: Stand up, find a
new partner, and share.

Session Two: Types of Quality Questions
Session Three: The How To Unpack TBD
Session Four: Reflecting On Our Own TBD Practice and
Implementation

Facilitator will provide staff with
follow up presentation dates.

2 minutes

Looking Ahead

Facilitator will ask each participant
to share what they heard their
colleague say.
Daily Reflection
(Appendix D)
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Appendix C Baseline Teacher Reflective Survey
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Name _____________________________________ Date ___________________

Baseline Teacher Reflective Survey
1. What is reading comprehension to you?

2. Currently, what are some of your approaches to teaching reading
comprehension to students?

3. What are some areas of instruction that you find challenging?

4. What are some areas of instruction that you’d like to further improve
on?
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Appendix D Session One: Daily Reflection
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Appendix E Session Two: Daily Reflection
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Appendix F Session Three: Daily Reflection
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Appendix G Final Teacher Reflective Survey
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Name _____________________________________ Date ___________________

Final Teacher Reflective Survey
1. Now, how has your thinking changed about student reading
comprehension?

2. How do you plan to incorporate text based discussion instruction in
your classroom from now until the end of the school year?

3. What went well for you in this learning process and should be
included in future professional developments? (delivery of instruction,
content presented, application to classroom, etc.)

4. How can I further support your TBD journey?
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Appendix H Text Based Discussions: What TBD is…VS…What TBD is NOT
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Appendix I Importance of TBD Instruction
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Appendix J Criteria for Quality Question Types
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A Guide for Establishing Quality Questions
Initial questions will…
● Address the overall purpose of the text and draw upon the most
important learning points and standards
● Ask academic questions to clarify or extend understanding
● Be presented as open-ended questions that require students to
describe and explain ideas
● Determine key ideas in a series of structured questions
● Bring attention to key vocabulary terms
● Be crafted to address specific sections of a text that present
challenging concepts
● Recall upon information presented in text

Follow-up questions will…

● Monitor progress toward learning targets through self-assessment
and use of formative feedback
● Build deeper thinking and additional inquiry to targeted
vocabulary terms and main ideas presented in a text
● Culminate learning by providing students with activities, tasks,
and time for reflection
● Contribute positively to the creation of a classroom learning
community in which thinking is valued
● Reference the text specifically for further understanding of key
details
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Appendix K Text Based Discussions Overview
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Adapted from Fisher, D. & Frey, N. (2015). TDQ: Text-Dependent Questions. Corwin Literacy
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Appendix L Step by Step Planning Guide
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Adapted from Fisher, D. & Frey, N. (2015). TDQ: Text-Dependent Questions. Corwin Literacy
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Appendix M Blank Planning Template for Teachers
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TBD Planning Template
Text:
Purpose:
Key Vocabulary Words:
Pre-Identified Challenges for Students:
Resources/Materials Needed:
Instructional Time Frame:
Launch:
Page #

Brief Description
of Context

Exit: Activity, Celebration, Assessment

Important Ideas

Question/Prompt
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Appendix N Criteria for Text Selections
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Criteria for text selections
● Age appropriate
● Intellectually challenging
● Reasonable length for the provided amount of time given to instruction
● Expression of ideas for students to grapple
● Story events that are complex and compelling
● Texts that do not rely on picture clues to construct meaning
● Content that students can relate to and use background knowledge to build
meaning based off of prior knowledge and experiences
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Appendix O Transcription of Between the Lines Video Recording
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Book Title: Between the Lines
Wallace, S. N. (2018). Between the lines: Ernie Barnes's journey from the football field to legendary artist. Simon
& Schuster Books for Young Readers.

Transcription duration: 3 minutes (3 pages into book)
Author: Sandra Neil Wallace
Illustrator: Bryan Collier
Ernest had trouble with words. Quiet and shy, he rarely spoke. He didn’t know what to
say when kids from the neighborhood picked on him. And he wouldn’t fight back. Instead he
hurried home and painted.
Teacher: First graders, we just learned a little bit about Ernest, when he was a little boy. We just
learned about the type of kid Ernest was. What was he like?
Student 1: He was like, umm…that…like someone that never gives up, so he just does something
else instead of doing something that’s not good.
Teacher: So, he is someone who never gives up. What makes you think he never gives up?
(Repeats questions - student interupts)
Student 1: I don’t know.
Teacher: Let's think about that. He's somebody who just doesn't give up. What do you think?
Student 2: He was lonely.
Teacher: Ok, I see why you think he is lonely, but why do you think that? Let's read that part
again first graders.
Ernest had trouble with words. Quiet and shy, he rarely spoke. He didn’t know what to
say when kids from the neighborhood picked on him. And he wouldn’t fight back. Instead he
hurried home and painted.
Hmm, what was Ernest like as a kid?
Student 3: He hurries home and he paints when he hurries home. And he is, ummm, a person
who really is like into (painting?)...
Teacher: So have we learned first graders that he is somebody that doesn't have a lot of friends?
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Students: Yah!
Teacher: Like in the book it says, “when friends would pick on him” or not even friends, it was
“kids from the neighborhood” that picked on him. Did you hear the words that he was “quiet
and shy”?
Student 4: Yes.
Teacher: So, is he someone that is super outgoing and likes to do crazy, wild things?
Student 5: Mhmm…
Teacher: No! What is he like to do? Anyone have an idea? Remember?
Deklan, do you remember?
Student 4: Paint!
Teacher: It sounds like he likes to be alone and he just enjoys painting. Alright, hands down,
let’s keep reading

Created and Delivered by Georgeanne Green
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Appendix P Analysis of Student Data Template
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Student Data Analysis Collection Sheet
Chosen Text:
Page #

Question/Prompt

Goal of Student
Response/Understa
nding

Student Response

